DCC TEACHING TECHNIQUES. High School
The Corpus Callosum is a pathway that connects the 2 hemispheres of the brain. This pathway is supposed to transfer information back and forth between both sides. So, Disorders of the Corpus Callosum (DCC) affect learning in various ways. Think of it like this: You are driving from Point A to Point B via a bridge. You get to the bridge and the road is closed. So, you have to find an alternate route to get to Point B. This is the brain of a student with a DCC. They are missing or have an impaired bridge from one hemisphere of their brain to the other. Their bridge is in charge of language development. So, learning of information needs to be concrete, scaffolded, repetitive, and retrieved many times for acquisition. Concepts need to be broken into smaller chunks and learned before introducing new material. Use of figurative language needs to be explained or not used at all. Testing needs to be done in the same way as the information was presented. If a student learns information on one side of the brain (through looking at a picture/model), but then is asked to retrieve the information a different way (through answering a question verbally), a student with a DCC can’t transfer the information. So, unless that information is learned in various ways and stored on both sides of the brain, the DCC student is unable to retrieve the knowledge one has learned.


HISTORY/SCIENCE
· Scaffold information: teach vocabulary first, use timelines and concrete details, provide visual aids, and connect concepts to experiences.
· Test in the same way the information was presented during learning.

MATH
· Use meaningful pictures/movements, a timeline, and a 1–100 number chart.
· Teach one-to-one correspondence with counters.
· Model addition with concrete counters while saying and writing the problem. Define each part and use consistent vocabulary.
· Teach fact families by physically flipping numbers and showing the written problems. Move to subtraction only after addition is understood.
· Repeat the same language and process until the student can explain and write problems. Do not pressure speed or memorization; provide an easy-to-read fact book when needed.
· Establish place value with Base 10 Blocks before regrouping. Use Base 10 Blocks for carrying/borrowing.
· Use hand motions for geometry vocabulary. 

READING
· Use meaningful pictures and movements for vocabulary; avoid irrelevant/out-of-date pictures. Have the student draw their own pictures and engage visual, auditory, and kinesthetic modalities.
· Use repetition for sight words. Break words down by spelling; use letter blocks, highlighting, and word hunts.
· Practice rhyming/word families and isolate sounds in CVC words; repeatedly change initial, final, and vowel sounds.
· Read orally with pictures. Explicitly explain vocabulary, setting, plot, and character feelings. Connect pictures to the child's experiences; have the child retell using new vocabulary.
· Teach blends with letter tiles/visual separation; practice in word families and introduce blends gradually.
· Constantly review previously taught concepts. Use pictures to distinguish homonyms/homophones. Sequence stories with pictures.
· Test in the same way information was presented. Allow pre-reading at home. Support tracking with a ruler, page cover, or colored overlay.
WRITING
· Use graphic organizers to organize thoughts and story order.
· Provide a notebook, transition words, and checklists for capitals, punctuation, and transitions.
· Ask about what characters are doing/feeling; record ideas and place them in the organizer.
· Follow and display a step-by-step writing process.


DCC TEACHING TECHNIQUES. K-2ND GRADE
The Corpus Callosum is a pathway that connects the 2 hemispheres of the brain. This pathway is supposed to transfer information back and forth between both sides. So, Disorders of the Corpus Callosum (DCC) affect learning in various ways. Think of it like this: You are driving from Point A to Point B via a bridge. You get to the bridge and the road is closed. So, you have to find an alternate route to get to Point B. This is the brain of a student with a DCC. They are missing or have an impaired bridge from one hemisphere of their brain to the other. Their bridge is in charge of language development. So, learning of information needs to be concrete, scaffolded, repetitive, and retrieved many times for acquisition. Concepts need to be broken into smaller chunks and learned before introducing new material. Use of figurative language needs to be explained or not used at all. Testing needs to be done in the same way as the information was presented. If a student learns information on one side of the brain (through looking at a picture/model), but then is asked to retrieve the information a different way (through answering a question verbally), a student with a DCC can’t transfer the information. So, unless that information is learned in various ways and stored on both sides of the brain, the DCC student is unable to retrieve the knowledge one has learned.


WRITING
· Use graphic organizers; provide transition words, synonyms, and a dictionary.
· Ask about character actions/feelings and place ideas into the organizer.
· Use a written step-by-step process; model expanding ideas with feelings and story details.
· Teach the difference between fiction and nonfiction and how each is organized.

SPELLING
· Chunk blends, digraphs, and vowel pairs with letter tiles; then chunk words into syllables.
· Use word outlines with blanks for correct spelling.
· For sentences, provide a step-by-step process: person/thing  action  detail  transition words.

READING
· Teach vocabulary through concrete examples/experiences; have the student draw a picture for each word. Use repetition and constant review.
· Support fluency with a ruler, cover, or colored reading overlay to track lines.
· Connect text to the student's experiences. Retell stories/chapters with a timeline, flow chart, or orally; identify main vs. supporting characters.
· Allow pre-reading at home. Read orally whenever possible to engage auditory and visual processing.
MATH
· Ensure addition/subtraction and regrouping are understood and mastered; use Base 10 Blocks.
· Break concepts into small chunks with a written, step-by-step process and manipulatives.
· For difficult concepts, provide math facts so the student can learn the process without struggling for facts. Do not pressure memorization or speed; provide an easy-to-read fact book.
· Use the same vocabulary repeatedly until mastery begins, then introduce synonyms. Provide many practice problems.
· When starting a new concept, refrain from homework on previously taught concepts.
HISTORY/SCIENCE
· Scaffold by ensuring vocabulary and prerequisite concepts are understood.
· Break information into manageable chunks. Use timelines, concrete details, visual aids, and connections to prior material/experiences.


DCC TEACHING TECHNIQUES. 3rd-5th GRADE
The Corpus Callosum is a pathway that connects the 2 hemispheres of the brain. This pathway is supposed to transfer information back and forth between both sides. So, Disorders of the Corpus Callosum (DCC) affect learning in various ways. Think of it like this: You are driving from Point A to Point B via a bridge. You get to the bridge and the road is closed. So, you have to find an alternate route to get to Point B. This is the brain of a student with a DCC. They are missing or have an impaired bridge from one hemisphere of their brain to the other. Their bridge is in charge of language development. So, learning of information needs to be concrete, scaffolded, repetitive, and retrieved many times for acquisition. Concepts need to be broken into smaller chunks and learned before introducing new material. Use of figurative language needs to be explained or not used at all. Testing needs to be done in the same way as the information was presented. If a student learns information on one side of the brain (through looking at a picture/model), but then is asked to retrieve the information a different way (through answering a question verbally), a student with a DCC can’t transfer the information. So, unless that information is learned in various ways and stored on both sides of the brain, the DCC student is unable to retrieve the knowledge one has learned.



HISTORY
· Teach the main concept first, then lists of events/causes leading to it. Ensure vocabulary is understood.
· Use timelines and cause/effect flow charts; organize written events chronologically with graphic organizers.
· Be explicit about why leaders chose actions; do not assume the student will read between the lines.
· Use pictures, movies, and other visual aids. Connect new information to something already known or a familiar movie.
· Test in the same way the information was taught.

MATH
· Break concepts into small chunks with a written step-by-step process and manipulatives.
· Repeat the same vocabulary until mastery. Provide many practice problems.
· When starting a new concept, refrain from homework on previously taught concepts.
· Because concepts become more abstract, verify prerequisite skills are learned and understood.
· Provide an easy-to-read math-facts book; explicitly connect reverse operations. Provide a formula cheat sheet.

READING/ENGLISH
· Teach vocabulary through concrete examples/experiences; use repetition and constant review.
· Support fluency with a ruler or cover to track lines.
· Connect text to student experiences. Retell with a timeline, flow chart, or orally; distinguish main/supporting characters.
· Identify story elements as learned: characters, setting, conflict, resolution, plot, themes.
· Allow pre-reading at home and read orally whenever possible.
· Use graphic organizers; record character actions/feelings; follow a written step-by-step writing process; model expanding ideas.
· Teach fiction vs. nonfiction organization. Explain thesis statements using familiar TV shows/books as examples.
SCIENCE
· Teach and verify vocabulary with models/visual aids; have the student make drawings (e.g., atom, cell).
· Break concepts/processes into smaller chunks (e.g., cell parts, mitosis).
· Test in the same way information was taught; include paper/pencil tasks when testing that way.
· Allow a diagram or study aid for assignments/tests.


DCC TEACHING TECHNIQUES. Middle School
The Corpus Callosum is a pathway that connects the 2 hemispheres of the brain. This pathway is supposed to transfer information back and forth between both sides. So, Disorders of the Corpus Callosum (DCC) affect learning in various ways. Think of it like this: You are driving from Point A to Point B via a bridge. You get to the bridge and the road is closed. So, you have to find an alternate route to get to Point B. This is the brain of a student with a DCC. They are missing or have an impaired bridge from one hemisphere of their brain to the other. Their bridge is in charge of language development. So, learning of information needs to be concrete, scaffolded, repetitive, and retrieved many times for acquisition. Concepts need to be broken into smaller chunks and learned before introducing new material. Use of figurative language needs to be explained or not used at all. Testing needs to be done in the same way as the information was presented. If a student learns information on one side of the brain (through looking at a picture/model), but then is asked to retrieve the information a different way (through answering a question verbally), a student with a DCC can’t transfer the information. So, unless that information is learned in various ways and stored on both sides of the brain, the DCC student is unable to retrieve the knowledge one has learned.



HISTORY
· Teach the main concept first, then lists of events/causes. Ensure vocabulary is understood.
· Use timelines and cause/effect flow charts; use graphic organizers for chronological writing.
· Explicitly explain why leaders chose actions; do not assume the student will read between the lines.
· Use pictures, movies, and visual aids to make events concrete. Connect new material to something already known or a familiar movie.
· Test in the same way the information was taught.

MATH
· Break concepts into small chunks and use a written step-by-step process during instruction/practice.
· Repeat the same vocabulary. Provide many practice problems.
· When starting a new concept, refrain from homework on previously taught concepts.
· Because concepts become more abstract, verify prerequisite skills are learned and understood.
· Provide an easy-to-read math-facts book. Use actual objects for geometry (including household objects) to show angles/shapes.
· Provide a formula cheat sheet.

ENGLISH
· Teach vocabulary through concrete examples/experiences; use repetition and constant review.
· Connect text to student experiences. Retell story/chapter/act/article with a timeline, flow chart, or orally; distinguish main/supporting characters.
· Record story elements: characters, setting, conflict, resolution, plot, themes. For nonfiction, use timeline and cause/effect flow charts.
· Allow pre-reading at home and read orally whenever possible.
· Use graphic organizers and a written step-by-step writing process.
· Model expanding ideas with feelings/details; show how to cite a source and use a quote to support ideas.
· Teach fiction vs. nonfiction organization. Explain thesis statements with familiar TV shows/books as examples.
SCIENCE
· Teach and verify vocabulary with models and visual aids.
· Break concepts/processes into smaller chunks (e.g., cell parts, mitosis).
· Test in the same way information was taught; if testing is paper/pencil, include paper/pencil learning tasks.
· Allow a diagram or study aid for assignments/tests.


